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Introduction
Academic achievement in primary school is influenced by various factors, 
including social-emotional competence and interpersonal relationships. 
Understanding the mutual correlates between these factors can provide 
valuable insights into how to support children's development and academic 
success. This article explores the interplay between academic achievements, 
social-emotional competence, and interpersonal relationships in primary 
school settings, highlighting the importance of a holistic approach to education. 
Academic achievement in primary school is typically assessed through 
standardized tests, grades, and teacher evaluations. It encompasses a range 
of skills and knowledge, including literacy, numeracy, and critical thinking. 
Academic achievement is influenced by factors such as socio-economic status, 
parental involvement, and school environment. Social-emotional competence 
refers to the ability to understand and manage one's emotions, establish and 
maintain positive relationships, and make responsible decisions. It includes 
skills such as self-awareness, self-regulation, empathy, and social skills. Social-
emotional competence is crucial for academic success as it impacts students' 
motivation, behavior, and ability to learn. Interpersonal relationships play a vital 
role in academic achievement as they influence students' sense of belonging, 
engagement, and motivation. Positive relationships with peers, teachers, and 
parents can enhance academic performance, while negative relationships can 
lead to disengagement and underachievement. Interpersonal relationships 
are shaped by factors such as social skills, communication style, and cultural 
background [1-3].

Description
Research has shown a positive correlation between social-emotional 
competence and academic achievement. Students who are emotionally aware, 
self-regulated, and socially competent tend to perform better academically. 
These students are more motivated, engaged, and resilient, leading to improved 
learning outcomes. Interpersonal relationships, particularly with teachers, are 
strongly associated with academic achievement. Positive relationships with 
teachers can enhance students' motivation, engagement, and academic self-
concept. Likewise, positive peer relationships can create a supportive learning 
environment that fosters academic success. Social-emotional competence is 
closely linked to the quality of interpersonal relationships. Students who are 
socially and emotionally competent are better able to establish and maintain 
positive relationships with peers and teachers. These relationships, in turn, 

contribute to students' social-emotional development and overall well-being. 
Schools should implement SEL programs that teach students social-emotional 
skills and promote positive interpersonal relationships. These programs can 
improve students' academic performance and overall well-being. Teachers 
should receive training and support in building positive relationships with 
students and fostering social-emotional competence [4-6]. 

Conclusion
The mutual correlates between academic achievements, social-emotional 
competence, and interpersonal relationships in primary school highlight the 
importance of a holistic approach to education. By recognizing the interplay 
between these factors, schools can create a supportive learning environment 
that promotes students' academic success and well-being. Investing in social-
emotional learning programs, teacher training, parental involvement, and a 
holistic approach to education can benefit students, teachers, and the broader 
school community. This can help create a positive classroom environment 
conducive to learning. Parents play a crucial role in supporting their children's 
social-emotional development and academic success. Schools should involve 
parents in their children's education and provide resources for supporting 
social-emotional learning at home. Schools should adopt a holistic approach to 
education that recognizes the interconnectedness of academic achievements, 
social-emotional competence, and interpersonal relationships. By addressing 
these factors comprehensively, schools can promote students' overall 
development and academic success.
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